






























CPI REVISION SUMMARY 

 

Module 
Page 
number 

Beginning of the 
Section 

End of 
Section Changes Made 

1 TG p. 4 
Beginning of Unit 
1.1 

End of Unit 
1.1 

Add a trainer note that states that the trainer has the ability to 
evaluate the need for completing Unit 1.1 because it is a 
refresher of CORE. Keep in mind the time lapsed from CORE 
being taught. 

1 TG p. 5 
Activity: Core 
Competencies 

End of 
Activity 

Change from activity to a large group discussion using flip 
chart to detail out core competencies/skills used by a CPI. 
Have curriculum list out what they are and then have  
discuss ion as to how they are used and why they are 
important. 

1 TG p. 5 

Activity: Core 
Competencies 
Trainer instructions 

End of 
Trainer 
Instructions 

Delete instructions and ask trainees "What do you think are 
core competencies that a CPI needs?" 

1 TG p. 5 
Activity: Core 
Competencies  

End of 
Activity 

Add trainer endorses things such as cultural sensitivity, 
aware of own bias, etc. 

1 TG p. 5 

Activity: Core 
Competencies 
Trainer Instructions 

End of 
Trainer 
Instructions 

Add the instruction: List on the flip chart and then discuss 
why it is important to the role of a CPI and how the 
competency is used by a CPI 

1 TG p. 6 

Activity: Core 
Competencies 
Activity Notes 

End of 
Activity Notes Delete chart and change chart to a section for notes.  

1 
TG p. 
10 

Trainer Note at 
bottom of page 

End of 
Trainer Note  

Change directions to have the trainees talk about what the 
items look like that are depicted within the tree based on their 
field experiences and observations. This would be based on 
the 4 global categories of Safety, Permanency, Child Well-
being, Family Well-being and the then the 7 professional 
practices.  

1 
TG p. 
11 

"The process is 
intake, assessment 
(present and 
impending 
danger)…" 

End of 
bulleted list 

Delete this out as it is already in the paragraph above. Listed 
out in PG already also. 

1 
TG p. 
11 

"Please turn to PG: 
7, Safety 
Methodology 
Flowchart." 

End of these 
directions. 

Replace PG page number with ARM page number because 
the chart should be in ARM, not PG.  

1 
TG p. 
23 

Activity: Determining 
the Focus of Your 
Family Functioning 
Assessment Answer 
Sheet 

End of 
activity's 
answer sheet 

Add in discussion of debrief as to the justification for the 
determination and the critical thinking that must go into the 
decision. 

1 
TG p. 
23 

Activity Answer 
Sheet: 1a. How 
many FFA's should 
there be? 

End of this 
question. 

Change answer to "One" instead of "two". Add trainer note 
Need to assess together as they are functioning as one 
household now. Within FSFN services may want as separate 
due to electronic system restrictions, but on the investigation 
end need to evaluate system functioning and not 
compartmentalize it. 

1 
TG p. 
23 

Activity Answer 
Sheet 1b.  Who 
would be included in 
the FFA? 

End of this 
question. 

Add Trainer Note that says: All household members on the 
case as they are functioning as one household for caregiving 
roles. 



CPI REVISION SUMMARY 

 

Module 
Page 
number 

Beginning of the 
Section 

End of 
Section Changes Made 

1 
TG p. 
23  

Activity Answer 
Sheet 2a. How 
many FFA's should 
there be? 

End of this 
question. 

Explanation that the father is a household member, caregiver 
and will be returning to the home so his capacities must be 
evaluated.  

1 
TG p. 
23 

Activity Answer 
Sheet: 3a. How 
many FFA's should 
there be? 

End of this 
question. 

Explanation is that Jimmie is a frequent visitor and he has 
caregiving responsibility based on the child’s view of him.  

1 
TG p. 
23 

Activity Answer 
Sheet: 3a. How 
many FFA's should 
there be? 

End of this 
question. 

Explanation is that within Practice Guidelines they reside in 
two different homes and do not reside together.  

1 
TG p. 
23 

Activity Answer 
Sheet: Following 
question 4. 

End of 
Question 4. 

Add scenario #5. Jane lives with her husband and two 
children in a home with three other families. She is alleged to 
use cocaine on a regular basis and has anger outbursts in 
the home. Through the investigation it is determined that she 
is not in a caregiving role for the other children but her violent 
outbursts are occurring in the home environment around the 
other children. a. How many FFA's should there be? (4) b. 
Who should be included? (Jane, her husband and two 
children, Jane and family 1 other type, Jane and family 2 
other type, Jane and family 3 other type) 

1 
TG p. 
24 

"Can anyone give 
me the definition or 
an example of these 
investigation types?" 

End of 
question. 

Add copies of the other assessments such as 
institutional/child on child/PNA to the ARM 

1 
TG p. 
25 

"When you have 
reason to believe 
that the parent or 
legal guardian will 
not take sufficient 
protective actions…" End of bullet. 

Add example that if the maltreater is the babysitter and there 
are concerns regarding maltreatment of the child yet the 
parents report that they will continue to use the babysitter 
thus leaving the child in a dangerous situation. 

1 
TG p. 
26 

"Are there any 
questions/comments 
about investigation 
types?" 

End of 
question. Insert items on Response times here from page 31 below 

1 
TG p. 
26 

"So let's go back to 
the flowchart…" 

End of 
sentence. 

Insert here: The Hotline intake will also begin to assess the 
six domains. The domains are the standards threaded 
throughout the case.  They are designed to help you gather 
relevant information and facts to assess, analyze, and 
develop immediate protective actions to manage danger 
threats to child safety. 

2 TG: p. 5 
Activity: Case Flow 
Recall 

End of 
activity. Change to flip chart discussion. 

2 TG p. 6 

"We will begin this 
module with a 
review of the Florida 
Child Welfare…" 

End of 
sentence. 

Replace PG page number to ARM page number. 
 
 
 

2 
TG p. 
14 Slide 2.1.7 Entire slide. Remove picture from slide 



CPI REVISION SUMMARY 

 

Module 
Page 
number 

Beginning of the 
Section 

End of 
Section Changes Made 

2 
TG p. 
16 

Paragraph that 
begins "Florida's 
Child Welfare 
Practice Model puts 
a premium on 
planned…" 

End of 
paragraph. Delete paragraph. 

2 
TG p. 
17 

Investigative 
Response Checklist 

End of 
checklist. Move to ARM. 

2 
TG p. 
27 

Activity: What is 
Missing? 

End of 
activity. Recommend using Croft, not Hall. 

2 
TG p. 
33 Hall Intake Report 

End of Intake 
Report Omit. 

2 
TG p. 
40 Display Slide 2.1.14 

End of 
Working with 
Legal and 
Law 
Enforcement 
Section 

Move section to before activity on Legal and Law 
Enforcement involvement. 

2 
TG p. 
60 

"Now, let's say there 
is an open case and 
a new baby is born 
into the family…" 

End of 
paragraph. 

Add in trainer note, “New baby or new child does not 
necessarily require a new report to be called in. Interventions 
up to and including removal can occur without a new 
investigation being generated.  

2 
TG p. 
61 

"Unfortunately,  
children die at the 
hands of their 
parents or 
caregivers and, 
even more 
unfortunately, some 
die while they are in 
our care…" 

End of 
paragraph. 

Add in Trainer guidance that if it is the only child that dies a 
full FFA is not required due to the parent not being in a 
parenting role now. 

2 
TG p. 
67 End of page 67. 

End of page 
67. 

Add bullets on intervention and services. What are the items 
that we are required to do on these cases: (a) Services for 
the aggressor child (b) Services for the victim (c)Reference 
items in 39.307 

2 
TG p. 
71 Activity Chart Entire chart. Remove the evaluation column. 

2 
TG. p. 
82 End of module. 

End of 
module. 

Add in review of the assessment tools for a walk through for 
the types of institutional, COC, PNA, PCNA. Need to develop 
trainers guide reference to best practice and what to 
include/evaluate in each section.  

3 TG p. 8 

"You may, during 
the course of gather 
information…" 

End of page 
8. Remove this section as it is not appropriate here. 

3 
TG p. 
13 Display Slide 3.1.5 

End of page 
19. 

Move section to before the Commencement Interviewing 
Order slide. 

3 
TG p. 
33 

Trainer Note: Have 
participants go…"" 

End of trainer 
note. 

Trainer note that present danger can still be found when the 
child is in the hospital or the maltreater is in the hospital or in 
jail. Their absence of contact does not negate present 
danger. It can be part of the safety plan to control the 
identified danger threat.  



CPI REVISION SUMMARY 

 

Module 
Page 
number 

Beginning of the 
Section 

End of 
Section Changes Made 

3 
TG p. 
54 

Question: What 
would be a benefit of 
doing observations 
in the home versus 
observations at 
school? 

End of 
question and 
endorse. 

Move with endorse to page 56 below after the question after 
“what would you endorse under What apprehension do you 
have about making these observations.  

3 TG. 61 

Question What 
cultural 
considerations… 

End of 2nd 
question: 
What can 
impact 
observations
?... 

Remove question but keep points for discussion on the 
application of culture to investigations.  

3 
TG p. 
61 

"How would the 
setting…?" 

End of list of 
questions. Remove questions. 

3 
TG p. 
63 Display slide 3.3.6 Entire slide. 

Take out FSFN info, but still address how important it is to 
document. 

3 
TG p. 
63 

"FSFN 
documentation 
requires inputting all 
case related 
information related 
to…" 

Entire 
paragraph. Remove. 

3 
TG p. 
63 Display slide 3.37 

End of 
module. Delete everything; it is all covered in CORE. 

4 TG p. 5 
"Turn to PG: 4-5, for 
a blank copy…" 

End of 
sentence. Change to page number in ARM, not PG. 

4 TG p. 7 
Child Present 
Danger Assessment  

End of 
Present 
Danger 
Assessment. Added to ARM. 

4 TG p. 9 

"Endorse: 
"Immediate" for 
present danger 
means that danger 
in the family…" 

End of 
Endorse 
section. 

Add trainer note that immediate can be just happened, 
happening now or happens all the time. One does not have 
to walk in on the violent incident to meet the criteria for 
immediate. 

4 TG p. 9 

"Endorse: 
"Immediate" for 
present danger 
means that danger 
in the family…" 

End of 
Endorse 
section. 

Add reminder trainer note that the location of the maltreater 
or child does not negate present danger. (jail, hospital, etc…) 

4 
TG p. 
14 

"In no, what is your 
rationale?" 

End of 
question. 
(Question is 
on each 
scenario for 
activity.) Omit "If no". 

4 
TG p. 
23 

"The ability to 
develop and 
implement an 
effective safety 
plan…" 

Last 
sentence in 
section: "If it 
is determined 
that an in-
home plan 

Trainer note add in:  in-home safety planning is to be 
completed when it is possible. Least intrusive can be a 
removal if that is what it takes to control the danger threats 
that are present.  



CPI REVISION SUMMARY 

 

Module 
Page 
number 

Beginning of the 
Section 

End of 
Section Changes Made 
will not keep 
the child 
safe…" 

4 
TG p. 
23 

"Who can tell me 
what family-made 
arrangements are?" 

End of 
question. Add note to reference Practice guidelines. 

4 
TG p. 
23 

"Refer participants 
to Safety 
Methodology 
Practice 
Guidelines…" 

End of 
sentence. Highlight as a trainer note to ensure that it is completed. 

4 
TG p. 
34 

Child Safety Plan 
document. 

End of 
document. Need to include actions such as visitation. 

4 
TG p. 
37 

Activity: CLS 
Staffing Role-Play 

End of 
activity. 

Instead of role play, discussion on what is observed in the 
field that relates to PD and how it was determined if had or 
did not have. 

4 
TG p. 
38 Display slide 4.2.11 

"Trainer 
Note: Locate 
the following 
link…" Move this section to the last page of 4.1  for flow purposes. 

4 
TG p. 
39 

Title of Unit 4.3: 
Temporary 
Removal… Unit overview Change word "temporary" to "emergency". 

4 
TG p. 
42 Activity Instructions 

All of activity 
instructions. Add in discussion of reasons for decision to shelter or not. 

4 
TG p. 
43 End of activity 

End of 
activity. 

Add in activity Shelter Protocol details and incorporate the 
details here. 

4 
TG p. 
44 Display slide 4.3.5 

End of trainer 
note following 
slide. 

Move slide and trainer note to immediately above the shelter 
protocol activity. 

4 
TG p. 
60 

Unit 4.5: Patently 
Unfounded 
Investigations Entire unit. 

Unit seems to be just thrown in this module and would be 
better fir in Module 2. 

5 
TG p. 
53 

Activity: Did You 
See What I Saw? 

Entire 
activity. Delete activity. 

6 TG p. 9 
Activity: Case 
Scenario 

Entire 
Activity. Delete this activity and move to page 28. 

6 
TG p. 
14 

Child Present 
Danger Assessment  

End of 
Present 
Danger 
Assessment. Delete from PG and TG. 

6 
TG p. 
20 Activity: Mock FFA  

Entire 
activity. 

Delete activity. Had the class write their own version of the 
Croft case, provided intake, notes, PDA, then they determine 
impending danger. FFA was done by each with the same 
information provided for review. 

6 
TG p. 
32 

Guide for Integrating 
the Safe and 
Together Model Entire guide. Remove from here. Look to move to CORE. 



CPI REVISION SUMMARY 

 

Module 
Page 
number 

Beginning of the 
Section 

End of 
Section Changes Made 

6 
TG p. 
71 Display Slide 6.2.11 

End of 
Trainer Note 
with YouTube 
link. Delete content from slide to trainer note. 

7 TG p. 1 Entire module 
Entire 
module. 

Module is a review of a lot of information previously 
discussed. Need to condense and weed through things that 
are just review. 

7 
TG p. 
20 

Activity: Case 
Scenario 1 

Trainer 
Instructions 

Have class finish the Mock FFA of Croft. (Risk assessment 
tool explained in CORE as its own entity without using the 
Croft case, but use of examples of application including the 
10 questions on neglect and abuse in a short scenario 
format.) 

Lab 1 TG p. 3 Display Slide 1.1.3 
End of page 
8. 

Delete pages 3-8, besides "Endorse" on page 4. Introduce 
intake. Do hands on open discussion and writing.  

Lab 1 TG p. 7 Definitions… 
End of list of 
definitions Delete. Already discussed. 

Lab 1 
TG p. 
16 

"1. What are the 
specific allegations 
identified…" 

Entire 
Question 1. Delete. 

Lab 1 
TG p. 
16 

"2. What key pieces 
of information…" 

End of 
Question 7. 

Change numbering of questions now that 1 has been 
deleted.. 

Lab 2 TG p. 2 

Learning Objectives: 
"1. Demonstrate 
skills for dealing 
with…" 

End of point 
1. Delete first learning objective. 

Lab 3 
TG p. 
39 

Analysis of 
Completed FFA-
Investigation, Safety 
Analysis Worksheet 

Entire 
worksheet. Change activity to Assign Safety Analysis Question 

 



Safety Intervention Across the Florida Child Welfare Practice 

Hotline 
Assessment: 
Identify and 

Screen In 
Primary Service 

Population 

CPI Family 
Functioning 
Assessment: 

Problem 
Identification  

Ongoing Family 
Functioning  
Assessment: 

Determine 
What Must 

Change 

Safety Plan and 
Case Plan 

Evaluation: 
Measuring 

Progress for 
Change 

Anticipated 
Intervention 
Outcomes: 

Case Closure – 
Child Safety, 
Permanency 

and Well-being 

• Hotline 
Assessment seeks 
to screen in cases 
and determine 
response times 
where reported 
information 
indicates that 
maltreatment may 
have occurred 
and/or there are 
indications that 
children may be 
unsafe due to 
Present or 
Impending Danger. 

• Collect information 
related to 
Maltreatment, the 
surrounding 
circumstances, 
child functioning, 
adult functioning, 
parenting general 
and parenting 
discipline. 

• Determine 
Impending Danger 
and Diminished 
Caregiver 
Protective 
Capacities. 

• Establish sufficient 
Safety Plans. 

• Engage caregivers to 
facilitate change. 

• Discuss reason for case 
opening and develop 
“Danger Statement”. 

• Promote family self-
determination:  raise 
self-awareness 
regarding danger and 
caregiver protective 
capacities. 

• Co-construct case plan 
with family to 
establish: 
− Family Goal 
− Outcomes to 

achieve 
change/enhance/ca
regiver protective 
capacities 

− Address child well-
being needs. 

• Revise/manage Safety 
Plans. 

• Continue to engage 
caregivers, promote 
personal choice; 
raise self-awareness 
and facilitate 
change. 

• Focus on progress 
related to goals and 
outcomes for 
change: Enhancing 
Diminished 
Caregiver Protective 
Capacities. 

• Assess effectiveness 
of change 
strategies. 

• Safety 
Management: 
− Status of 

Impending 
Danger 

− Safety Planning 
Analysis 

− Least Intrusive 
Safety plan. 

• In the absence of 
impending danger 
and demonstrated 
Enhanced Caregiver 
Protective 
Capacities, close the 
case. 

• If reasonable efforts 
to improve 
diminished 
protective 
capacities have 
been provided but 
cannot be achieved 
in the required time 
frames, alternative 
permanency for 
child is arranged. 

ARM
:  1 



Licensing Track, Pre-Service Curriculum 
 

1 
 

Module Objectives 
  
Module 1:  Overview of 
Licensing 

Module Overview:  This module provides an overview of the purpose and goals of foster care licensing and 
the role of the Licensing Specialist.  As this module serves as a foundation for the licensing course, we will 
cover many of these elements in greater detail in upcoming modules. 
 
Unit 1.1:  Introduction to Licensing 
Overview:  The purpose of this unit is to provide an overview of the role of foster care licensing in child 
protection, the importance of understanding the children we serve, and partnership expectations supported 
by Florida’s Child Welfare Practice Model. 
Objectives: 
1. Describe the purpose and goal of foster care licensing. 
2. Describe the types of circumstances that would bring children into licensed care.  
3. Describe different types of licensed settings and placement types. 
4. Explain the role of foster care licensing as it relates to the family-centered practice. 
5. Recognize the importance of quality parenting and establishing a relationship with foster parents as 

partners. 
6. Explain the role of the foster care Licensing Specialist with other members of the child welfare team. 

Unit 1.2:  Licensing Laws 
Overview:  The purpose of Unit 1.2 is to give an overview of the licensing laws designed to protect children 
in licensed care.   
Objectives: 
1. Explain how law and statute protect children in licensed care. 
2. Identify the focus of the licensing requirements in Chapter 39, F.S.; Section 409.175, F.S.; Chapter 65C-

13, F.A.C. and DCF Operating Procedures. 
3. Describe how Chapter 65C-13, F.A.C. maintains the integrity the licensing process. 
 
Unit 1.3:  The Role and Skills of Assessment 
Overview:  The purpose of Unit 1.3 is to explain how assessment is an ongoing and mutual process that is 
fully woven within the fabric of a Licensing Specialist’s job.   
Objectives: 
1. Define ongoing and mutual assessment. 
2. Identify the phases of assessment and explain how these phases relate to the licensing process. 



Licensing Track, Pre-Service Curriculum 
 

2 
 

  
Module 2:  Collaboration and 
Partnership for Children 

Module Overview:  The purpose of this module is to provide an overview of several important roles a foster 
parent plays and the steps a Licensing Specialist should take to support foster parents.  These roles include 
participating as a professional member of the team, working with birth parents, trauma-sensitive care, 
creating and maintaining normalcy, and preparing for transitions.  A major focus of the module will be on 
the behaviors and needs of children and youth in out-of-home care.  By understanding behaviors and needs 
of children and youth, we gain a deeper understanding of the qualities we seek in foster parents, how the 
team can support foster parents, and how foster parents can be best matched with children and youth. 
 
Unit 2.1:  The Support Team 
Unit Overview:  The purpose of Unit 2.1 is to define the support team in terms of who they are and the 
services they provide.  In addition, the process by which support team members and foster parents support 
and communicate with one another is highlighted. 
Objectives: 
1. Identify the foster parent’s support team, describe how to access them, and explain when they are 

needed. 
2. Explain the importance of working with and assisting dependency Case Managers. 
3. Explain the importance of establishing a relationship with foster parents as partners, especially 

regarding the significance of ongoing support and communications. 
4. Explain how each role contributes to the child’s safety and interconnects with other roles to achieve the 

desired outcomes for the child. 
 
Unit 2.2:  Co-Parenting and Partnership with Birth Parents 
Unit Overview:  The purpose of Unit 2 is to explain to participants how to support foster parents by 
facilitating their relationships with birth parents. 
Objectives: 
1. Describe techniques to assist foster parents in meeting and establishing relationships with caregivers. 
2. Discuss the requirements of foster parents participate in all case activities. 
3. Explain how to assist foster parents when difficulties develop during involvement with birth parents. 
4. Explain a situation in which foster parents would not be involved with birth parents. 
5. Discuss the Licensing Specialist’s role in supporting co-parenting. 
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Unit 2.3:  Working with Foster Parents to Mange Children’s Behavior and Meet their Needs 
Unit Overview:  The purpose of Unit 3 is to discuss the important aspects of parenting children in out-of-
home care.  In particular, the intent of the unit is to facilitate the participants’ understanding and sensitivity 
to the effects of trauma on a child and on the foster care family when a child who has experienced trauma 
has transitioned to foster care.  The unit also focuses on how to provide normalcy for a child.  The unit 
explores the ways Licensing Specialists and the team can support foster parents in this critically important 
role including how to prevent disruption and when to offer specialized therapeutic care. 
Objectives: 
1. Explain the role of Licensing Specialists in understanding children’s behaviors and supporting foster 

parents. 
2. Define secondary trauma and how it impacts Licensing Specialists and foster parents. 
3. Explain how to work with the team to minimize trauma to a child during placement. 
4. Explain the challenges foster parents may experience in working with a child exhibiting evidence of 

trauma-related behavior and how the Licensing Specialist can assist with facilitating collaboration to 
manage these challenging behaviors. 

5. Define and explain the policy and practice expectations of normalcy in the life of a child in foster care. 
  
Module 3:  Recruiting and 
Licensing Foster Parents 

Module Overview:  The purpose of this module is to provide an overview of the licensing process and how 
to respond to issues related to licensing approval. 
 
Unit 3.1:  Recruitment and Inquiry 
Unit Overview:  The purpose of Unit 3.1 is to explore the recruitment and inquiry process, including how 
foster homes are recruited, the steps foster parents must take, and the basic requirements foster parents 
must meet in order to be recommended for licensure. 
Objectives: 
1. Identify and explain strategies for identifying and recruiting foster homes that will accept traditional, 

enhanced, therapeutic, medical placements. 
2. Identify the steps involved in the inquiry process.  
3. Describe in general the necessary qualities and requirements of a foster parent. 

 
Unit 3.2:  Initial Licensing 
Unit Overview:  The purpose of Unit 2 is to explain to participants the requirements and process for initial 
licensing of foster homes. 
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Objectives: 
1. Identify the steps involved in the initial licensing process. 
2. Demonstrate the strategies to gather information about the strengths and needs of the family.   
3. Identify strategies for resolving common approval problems.  
4. Explain the importance and process of collecting and documenting proof of compliance. 
5. Explain grounds for denial and demonstrate the strategies to work with potential foster parents to 

resolve these issues.  
6. Identify and discuss the impact of various state laws that affect interstate approval.  
7. List and explain each of the minimum standards for foster homes. 

  
Module 4:  Placement, 
Retention and Re-licensing 

Module Overview:  The purpose of this module is to provide an overview of the placement, retention and 
re-licensing processes. 
 
Unit 4.1:  Placement, Retention and Re-licensing 
Unit Overview:  The purpose of Unit 4.1 is to explore the placement, retention and re-licensing phase of 
assessment and licensing including how children are matched to foster homes, how to assess for strengths 
and needs in order to provide support and training, and the steps foster parents must take and the 
requirements parents must meet in order to be eligible for re-licensure. Licensing Specialists are expected 
to use professional judgment to ensure that on-going assessments are conducted and supports are 
provided to prevent placement disruption and encourage foster home retention.   
Objectives: 
1. Explain the importance of matching a specific foster home to a child’s needs and strengths, whenever 

possible.   
2. Identify the types of transitions a child in the foster care system may experience on his/her personal 

journey towards permanency.   
3. Identify strategies for maintaining foster homes.   
4. Identify continuing supports for foster parents.  
5. Identify common disruptions and supports to prevent these from occurring.   
6. Summarize and explain the requirements, procedures and documents required for re-licensing foster 

homes.   
7. Explain the importance of and requirements for home visits.   
8. Identify eligibility requirements for completing the re-licensing process with intent to issue a three-year 

license.   
9. Explain the possible issues resulting from incomplete re-licensing assessment.   



Licensing Track, Pre-Service Curriculum 
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Unit 4.2:  Foster Parent Development 
Unit Overview:  The purpose of Unit 2 is to provide an overview of the process by which Licensing 
Specialists plan and prepare development opportunities for foster parents. 
Objectives: 
1. Explain the stages of development and how to evaluate a foster parent to determine what their training 

needs are. 
2. Identify development options available to prepare and support foster parents. 
3. Explain the purpose of and steps for developing and using a Professional Development Plan with foster 

parents. 
4. Identify strategies for effective coaching.  
5. Explain strategies for best practices in training delivery and development. 
6. Identify other training opportunities to which families may be referred. 
7. Given a scenario, evaluate a family to determine a family’s training needs and select the appropriate 

training for them. 
8. Prepare and deliver a training presentation for foster parents. 

  
Module 5:  Resolving Foster 
Parent Concerns 

Module Overview:  The purpose of this module is resolve concerns identified in a foster home and to 
address foster parent concerns and motivation. 
 
Unit 5.1:  Reporting and Responding to Concerns in Foster Homes 
Unit Overview:  The purpose of Unit 5.1 is to review the primary events and elements of reporting and 
responding to concerns in the foster home including calls to the Hotline which lead to investigations and 
foster care referrals.   
Objectives: 
1. Distinguish between a report of abuse/neglect and a foster care referral. 
2. List and explain the steps professionals must take when a report to the Hotline results in a foster care 

investigation. 
3. List and explain the steps professionals must take when a report to the Hotline results in a foster care 

referral. 
4. List and explain types of problem situations that may need to be resolved. 
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Unit 5.2:  Techniques to Manage Problems 
Unit Overview:  The purpose of Unit 5.2 is to provide an overview of the events surrounding cases where 
license revocation is deemed necessary. Specifically, participants will review foster care problem situations 
requiring resolution and the types of concerns a foster parent might have. In addition, participants will learn 
how to use corrective action plans and performance improvement plans as a response to problem 
resolution. 
Objectives: 
1. Determine how to recognize when a foster parent’s motivation is lacking or questionable and explain 

how to handle this. 
2. Define and explain the purpose of a corrective action plan. 
3. List and explain each element of a corrective action plan. 
4. Write a corrective action plan. 
5. List possible concerns a foster parent might express, and ways to address each type of concern. 
6. List and describe each step required for license revocation. 
7. List and explain the basic procedures of a Chapter 120 hearing pursuant to Florida Statutes. 
 

 



TRANSITIONING FROM TRAINING 
TO INDEPENDENT WORK: 
IMPACTS ON EARLY TURNOVER

BACKGROUND
Effective training and preparation are important as new child welfare 
workers begin their work with families at risk of maltreatment. Child 
welfare workers must understand the complex social problems 
affecting vulnerable children and families; employ interviewing, 
assessment, and case management skills; and deliver individualized, 
skilled services.1,2  Pre-service training begins the process of 
developing these skills. Organizations shape the knowledge and 
expectations of new workers through training, which often includes 
didactic classroom experiences and opportunities for new hires 
to shadow and learn from more experienced workers. Content 
delivery strategies, skill development opportunities, and the amount 
and structure of days in the field all influence preparedness for 
child welfare work. Moreover, investment in training can decrease 
turnover,3,4 a significant national priority to impact the effective delivery 
of services to children and their families. Thus, practices that increase 
worker confidence and competence to provide services are important 
areas to address. 

TRAINING CONTEXT 
In Florida, multiple groups of workers typically come together in a centralized location for the classroom-based portion of                  
pre-service training.  As an example, training for child protective investigators is generally organized  around a judicial circuit, 
which may bring together workers assigned to as many as five or six different county service centers. Dependency case managers 
have a similar structure of training in a centralized location and casework in different local agencies. This semi-centralized 
training model may introduce challenges when workers begin to apply classroom learning within individual agency environments.

METHODOLOGY
The Florida Study of Professionals for Safe Families is a longitudinal study of newly-hired child welfare workers throughout 
Florida. Participants were eligible if they were 1) involved in pre-service training; and 2) working toward Florida certification 
as a Child Protective Investigator or Dependency Case Manager. Baseline data were collected between September 2015 and 
December 2016, with 86% of newly hired workers across Florida completing initial surveys (N = 1,501). Participants completed 
a second survey six months following baseline data collection, and 87% of the original sample responded (n = 1,306). The                 
six-month time period represents approximately two to three months of pre-service training and three to four months of   
casework with children and families.  

Data for this analysis focus on the transition experiences of new workers leaving pre-service training and beginning casework in 
their employing agency or service center, hereinafter referred to as agency. Study participants were asked about the availability of 
specialized mentoring as they began caseload responsibilities, the number of cases received in the first week providing services, 
and perceptions of the consistency between agency practice and education received during classroom-based training. This 
information was used to predict departure (turnover) within the first six months of employment, a group of workers referred to 
as “early leavers.” Chi-square and t-test analyses were used to detect differences between early leavers and those who remain. 
Logistic regression was used to predict the likelihood of early departure.
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FINDINGS AND RECOMMENDATIONS

FINDINGS 
Overall, 18% of study participants left their agencies within the first six months (n = 235). Early leavers were older and had more 
prior work experience in any field than those who remained in their child welfare jobs. There were no significant differences 
in coping strategies, satisfaction with pay or benefits, support received from supervisors and co-workers, or previous child 
welfare work experience between the two groups. However, early leavers and those who remained significantly differed 
on all three measures of transition experiences. Fewer early leavers received specialized mentoring when beginning their 
caseload responsibilities than those who remained (56% and 70%, respectively). Caseload sizes for all workers in their first 
week of casework ranged from 0 cases assigned to 27 cases, and on average, early leavers reported a higher initial caseload 
than those who remained (3.2 cases vs. 2.5 cases, respectively). Early leavers also reported more discrepancies between                   
information provided in training and actual agency practice; 54% of early leavers indicated that agency practice was rarely               
or not at all consistent with training information compared to 30% of those who remained.  

Workers’ transition experiences also predicted the likelihood of early departure. After controlling for a worker’s personal 
background, each additional case assigned the first week of casework increased the likelihood of departure by the six-month 
period by 8%. This suggests that a worker assigned 10 cases in the first week following training was 80% more likely to leave 
than a worker assigned no cases. Further, compared to workers who indicated training was completely consistent with agency 
practice, those who said it was rarely consistent were 90% more likely to leave, while those who said agency practice was not         
at all consistent with training were 400% more likely to leave within the first six months of employment.

RECOMMENDATIONS 
The transition period from a centralized classroom training experience to agency-based casework is often a stressful one. 
Policies and practices that support workers during this transition time are an important strategy to reduce early turnover.                   
Specific recommendations include:

 � Incorporate opportunities for agency-specific policy and procedure training during the standardized pre-service                        
training calendar;

 � Identify specific agency representatives to serve as liaisons with pre-service training staff to inform content          
development and delivery, and oversee agency-based field days when trainees are shadowing current workers;

 � Identify specific agency representatives to serve as educators, mentors, or advocates for new hires transitioning                 
to casework;

 � Carefully monitor the early workload of new hires and develop processes to insure agency guidelines regarding case 
assignment are being followed.
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